Accommodations Needed or IEP Goals for Consideration: Materials: Daily Language 
Students may take a break whenever needed, they will be given time to Review, Grade 7 - Teacher's 
complete the daily language review during tutorial, the due date is the last day | Edition, Print 
of the semester. 
Printed copies of the day’s work 
for the students using words 
from Flocabulary. 
Computer connected to projector 


Standard(s): 

CA CCSS ELA 7.RL.4 — Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the impact of a specific word choice on meaning and 
tone. (Refer to Language standards 4—6 for additional expectations.) 


Adult coordination/collaboration: 
Teacher stands at board and walks around class checking for student understanding. Para hands out pages of 
work and walks around class checking students work for understanding 


Lesson Objective(s): Students will demonstrate proficiency in identifying and correcting errors in punctuation, 
capitalization, and sentence structure, improving their language accuracy and editing skills. 


Students will be able to apply standard English conventions in grammar, punctuation, and spelling by identifying 
and correcting common language errors. 


This is done in combination with vocabulary unit (Elocab 


Learning Outcome(s): Verbally State the Objective - Begin the lesson by briefly explaining the purpose of the 
DLR exercise (we call them daily edits in the CEP: “Today, we’ll work on strengthening our language skills by 
practicing grammar and editing with our Daily edit. Our goal is to spot and correct errors in sentences just like real 
editors.” 


Prerequisite skills: 

1. Basic Grammar Knowledge - Students should have an understanding of fundamental grammar 
concepts, such as nouns, verbs, adjectives, and sentence structure. 

2. Punctuation Basics - Familiarity with common punctuation marks (periods, commas, question 
marks) and their usage. 

3. Spelling - Basic spelling skills to identify common misspellings and correct them. 

4. Reading Comprehension - The ability to read and understand simple sentences or passages to 
detect any inconsistencies or errors. 

5. Editing Awareness - Some experience with proofreading or editing written work, including knowing 
to look for mistakes rather than just reading for comprehension. 

6. Following Written Instructions - Ability to follow step-by-step instructions for completing each part of 
the review. 


Introducing and Linking Learning: HOOK 

Funny Grammar Memes or Tweets: Start by projecting on the whiteboard a 
few funny memes, or images with obvious language mistakes (e.g., 
misspellings, punctuation errors). Ask students to identify what’s wrong in each 
example and discuss how these errors change the meaning or clarity. This will 
engage them and show the importance of grammar and spelling in a relatable 
way. 


Progression of Lesson (I Do, We Do, You Do): 


| Do (Teacher-Led) 


1. Introduce the Activity: Start by handing out the Daily Language 
Review (DLR) worksheet and read each of the five questions aloud to the 
class. Explain each question, ensuring students understand what is being 
asked. 

. For example, if there’s a question about homophones, pause 
and ask, “Who remembers what a homophone is?” Reinforce or clarify as 
needed so everyone understands the key concepts before starting. 

2. Set Expectations: Explain that they will have five minutes to 
work independently on the questions. Remind them that the classroom should 
be at a “voice level 1” (no talking), but they may raise their hand for help if they 
have a question. Flip the timer and start the activity. 


You Do (Independent Practice) 


1. Independent Editing: Students work on the DLR on their own, 
using their knowledge of grammar, spelling, and sentence structure. They have 
five minutes to complete the daily edit, allowing them to apply prior learning 
without immediate assistance. 

2. Support as Needed: During this time, circulate around the 
classroom to monitor progress. Address any raised hands with quiet guidance, 
focusing on supporting without giving answers directly. 


We Do (Collaborative Review) 


1. Review Together: After five minutes, reconvene as a class, 
whether or not students have finished. Display the sentences from the DLR on 
the board for a whole-class review. 

2. Guided Editing: Start with the first sentence. Ask the class, 
“What kind of sentence is this? Is it declarative, interrogative, or exclamatory?” 
Once identified, begin editing together from left to right, focusing on each part 
of the sentence (e.g., capitalization, punctuation, grammar) until the sentence 
is correct. 

° Encourage students to volunteer corrections and explain their 
reasoning, prompting as needed to reinforce learning. Follow this process for 
each sentence and question on the DLR. 


Assessment and Feedback from teacher or other adult: 


Estimated Time: 2-3 minutes 


Accommodations needed: 
Students may take a break 
whenever needed, they will be 
given time to complete the daily 
language review during tutorial, 
the due date is the last day of 
the semester. 


Estimated Time: 10 minutes 


Accommodations needed: 
Students may take a break 
whenever needed, they will be 
given time to complete the daily 
language review during tutorial, 
the due date is the last day of 
the semester. 


Oral Questions and Responses: As you read each question aloud, 
pause to ask clarifying questions (e.g., “Who can remind us what a homophone 
is?”) and invite brief answers. This ensures students understand key concepts 
before they begin the independent work. 

Observing Independent Work: During the 5-minute independent 
practice, circulate around the classroom to observe student progress. Look for 
signs that students understand the instructions, are attempting each question, 
and aren’t struggling significantly. Respond to raised hands to offer individual 
support as needed. 

Whole Class Review Participation: While editing sentences together on 
the board, ask guiding questions at each step (e.g., “Who can find the first 
error?” or “Does anyone see a spelling mistake here?”). This will show you who 
grasps each concept as they’re prompted to contribute corrections. 

Immediate Verbal Feedback: During the whole-class review, provide 
positive reinforcement when students contribute correct answers and offer 
gentle corrections when needed. 


End with exit ticket - write on the board: “she go to the store every saturday to 
pick up snax.” 

Ask students to write down on the back of the piece of paper one mistake from the 
sentence. 

Include a reflective question as well. Ask students to rate their confidence of their 
grasp of the lesson on a scale of 1 to 5. 


Peer and/or self-assessment: 

The exit ticket includes questions that encourage students to evaluate their 
understanding and confidence regarding the material learned. For example, 
asking students to rate their confidence on a scale of 1 to 5 helps them reflect 
on their grasp of the lesson’s content. 


Summary/Closure: 


Have students turn in the Daily edit (DLR) and if there is time left in class 
before end of period have them silently sit and finish homework or read. 


Estimated Time: rest of period 


Accommodations needed: 
Students may take a break 
whenever needed, they will be 
given time to complete the daily 
language review during tutorial, 
the due date is the last day of 
the semester. 


Identify 3 UDL Strategies 


l. Use of Visuals (Memes/Tweets with Errors): Starting the lesson with grammar 


memes or tweets that display language mistakes serves as a UDL strategy by providing 
multiple means of engagement. The images used in memes can be especially helpful for 
students to identify words or phrases; they provide context that reinforces language meaning 
and usage. Visual humor connected to the topic appeals to diverse learners offering a 
memorable introduction that draws attention to the importance of language skills. This strategy 
supports engagement for students who might find traditional grammar instruction challenging 


or disengaging. 


2. Collaborative Review (We Do): The collaborative editing process allows students to 
actively participate and verbally share corrections in a group setting. This strategy aligns with 
UDL principles by encouraging social learning which supports students who benefit from 
verbal processing or peer interaction. Reviewing errors as a class ensures that students can 
clarify their understanding in the moment and offer a support structure for those who may 


struggle to identify errors on their own. 


3. Exit Ticket with Reflection on Confidence: The exit ticket is a self assessment 
opportunity that addresses UDL’s goal of providing multiple means of expression and self 
regulation. Reflecting on their confidence level helps students self monitor which is an 
important skill for all learners but particularly beneficial for those with learning challenges 


who may need to build metacognitive awareness. 


Part 3: Enhance and/or Revise 


Provide Sentence Starters and Grammar Cues: Introducing sentence starters and grammar 
cues can help students who struggle with constructing sentences or identifying grammatical 
elements independently. Displaying prompts like “This sentence needsa__” (e.g., capital 
letter, punctuation mark) can guide students through the editing process by giving them a 
structured way to approach each correction. This adaptation supports learners with language 
processing challenges and builds confidence. It also encourages independent learning by 


reinforcing grammar rules through consistent cues. 


Provide Sentence Structure Visual Aids: Including sentence structure charts or anchor 
charts for common grammar rules (like homophones, punctuation, and sentence types) could 
further support learners who need additional scaffolding. Visual aids offer a quick reference for 
students who struggle with retaining language rules, allowing them to independently reference 
guidelines. This enables students to self correct more confidently, helping develop 
independence and inclusivity. 

Reflect 

My role as the teacher in this lesson is integral to creating access for all students. Through a 
structured yet flexible approach I offer direct instruction, collaborative engagement, and individual 
support, enabling each student to participate according to their needs. The adaptations of sentence 
starters and visual aids resonate with me as both a teacher and learner because they emphasize 
accessibility and self reliance. Sentence starters and grammar cues provide students with a structured 
way to approach each task, supporting those who need guidance in constructing sentences and 
identifying grammatical elements. Visual aids provide students with resources that enhance 
independence, aligning with the goal of empowering them to take ownership of their learning. This is 


crucial for those with learning disabilities. 


